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ABSTRACT 

Teacher professional development (professional development) is essential to improving the 

quality of education. in Nigeria, the teacher education system faces challenges such as 

outdated curriculum, lack of continuous professional growth opportunities, and insufficient 

support for educators in their practice. This paper argues for a comprehensive and holistic 

approach to teacher professional development, which incorporates personalized learning, 

mentorship, peer collaboration, technology integration, and ongoing feedback. the need for an 

integrated model of professional development that recognizes teachers’ diverse needs, 

addresses systemic challenges, and ensures sustained professional growth is critical in 

improving Nigeria’s education system. This paper explores existing challenges to effective 

professional development, outlines the components of a comprehensive model, and provides 

recommendations for improving teacher support and development in Nigeria. Ultimately, this 

approach is essential to building a sustainable and effective education system, ensuring that 

Nigerian teachers are equipped to meet contemporary educational demands. 

 

Keywords: Teacher Professional Development, Teacher Support, Mentorship, Teacher 

Retention, Educational Outcomes 

 

Introduction 

According to Guskey (2020) Teacher professional development involves structured and 

intentional efforts to improve teachers' skills, knowledge, and attitudes, which directly impact 

student learning outcomes. He underscored the importance of embedding professional learning 

into teachers' daily practices, emphasizing reflection and feedback loops to achieve sustained 

improvement. Liu and Phelps (2020) introduced a four-element framework for effective 

Teacher professional development, focusing on insight, goals, technique, and practice 

embedding. They argued that effective development programs must provide teachers with a 

deeper understanding of teaching methodologies, set actionable goals, teach practical 

techniques, and ensure these are consistently applied in classroom settings. This approach aims 

to bridge the "knowing-doing gap," where theoretical learning is not adequately transferred 

into practice.  

In the view of Pamies et al. (2022) Teacher professional development as a continuous, adaptive 

process essential for improving the quality of education in dynamic environments. They 
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highlighted that TPD should be context-sensitive, addressing unique school and community 

needs, particularly in areas experiencing rapid technological or pedagogical shifts. Moorhouse 

(2024) focused on the role of TPD in fostering adaptability in teachers, especially in post-

pandemic educational landscapes. He stressed incorporating digital competence and addressing 

mental well-being as vital components of modern teacher training frameworks. 

 

Teacher professional development emphasize on the integration of skills into teaching practice, 

with a strong focus on adaptability, context-awareness, and sustained application to enhance 

educational outcomes. Teacher professional development is recognized globally as a critical 

factor in improving the quality of education. In Nigeria, where the education system grapples 

with numerous challenges such as inadequate funding, outdated curricula, overcrowded 

classrooms, and limited access to teaching resources, the role of teacher professional 

development becomes even more crucial. Teachers are at the heart of any education system, 

shaping the minds of future generations. Yet, despite the significant responsibilities entrusted 

to them, many Nigerian educator’s face professional stagnation due to fragmented and 

ineffective professional development opportunities. 

 

In recent years, Nigeria has made efforts to enhance teacher education and professional 

development, acknowledging the importance of continuous learning for educator’s. The 

National Policy on Education (NPE) emphasizes that teachers should undergo regular 

professional development to remain effective in their roles. However, the current approach to 

professional development  in Nigeria remains highly fragmented, often limited to one-off 

seminars, workshops, or in-service training programs that lack continuity and real-world 

applicability. Teachers often find themselves ill-equipped to meet the demands of modern 

classrooms, especially in the context of technological advancements and evolving pedagogical 

methodologies. 

 

The shortcomings of the current professional development  system in Nigeria underscore the 

need for a more comprehensive, holistic, and sustainable approach to educator’s growth. This 

paper argues that professional development  must go beyond short-term, generic workshops 

and should be rooted in long-term, personalized learning pathways. A comprehensive approach 

involves integrating mentorship, peer collaboration, the use of technology, and continuous 

feedback mechanisms into the professional development  process. By adopting such an 

approach, the Nigerian education system can provide teachers with the necessary tools, 

knowledge, and support to excel in their profession. 

 

Through a more comprehensive professional development  model, teachers can address 

specific classroom challenges, improve their teaching practices, and enhance student outcomes. 

This paper explores the current state of teacher professional development  in Nigeria, identifies 

the systemic barriers hindering effective professional growth, and proposes actionable 

recommendations for creating a more integrated, supportive, and impactful system of teacher 

development. Ultimately, the goal is to foster an environment that nurtures lifelong learning 

for educator’s, which, in turn, can significantly contribute to the quality and sustainability of 

Nigeria's education system. 

 

The Current State of Teacher Professional Development in Nigeria 

Despite the critical role that teachers play in shaping the future of students, the state of 

professional development  in Nigeria has not met the expectations set out by education policies. 

The National Policy on Education (NPE) emphasizes the importance of teacher training but 

has struggled to ensure consistency, relevance, and follow-through in its professional 
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development  programs (Federal Ministry of Education, 2020). Teacher Professional 

Development (TPD) remains pivotal to improving education quality in Nigeria. However, 

systemic challenges such as funding gaps, technological deficits, and inequitable access have 

limited the full realization of TPD goals.  

 

Recent TPD programs in Nigeria encompass a range of initiatives aimed at improving teacher 

skills and classroom effectiveness. TPD initiatives increasingly adopt blended learning 

approaches that combine in-person and online methods. For example, distance education 

programs like those facilitated by the National Teachers' Institute (NTI) aim to bridge skill gaps 

among in-service teachers while minimizing geographical barriers (Amadi, 2020). Also, 

programs focusing on STEM education, literacy, and digital literacy are being prioritized. 

These address teachers' need for subject-specific knowledge, as highlighted in studies that 

recommend regular workshops on ICT and digital pedagogy (Ifinedo et al., 2023). 

The integration of Information and Communication Technology (ICT) into teacher 

development has been significant, although unevenly distributed: 

Teachers are trained in areas such as using digital tools for classroom management, e-

assessments, and interactive teaching. However, many teachers in rural areas lack access to 

adequate ICT infrastructure (Hämäläinen et al., 2021). 

- Technology-Assisted Learning: Platforms such as EduNet and other virtual learning systems 

are being employed to enhance teacher networks and facilitate resource sharing. These 

platforms allow teachers to collaborate, although limited broadband access remains a major 

constraint (UNESCO, 2021). 

 

Government policies in Supporting TPD: 

Teacher Professional Development (TPD) is a critical component of any education system 

aiming to deliver quality learning experiences and improve student outcomes. In Nigeria, 

government policies and international collaborations have significantly shaped the landscape 

of TPD, providing a framework for teacher training, professional standards, and capacity-

building programs. Despite these efforts, systemic challenges remain, requiring enhanced 

coordination and commitment from all stakeholders. The Nigerian government has emphasized 

teacher capacity building through the National Education Sector Strategic Plan. However, 

funding shortages and bureaucratic inefficiencies impede progress (Peretomode & Dinzei, 

2021). 

 

The Nigerian government has implemented several policies to standardize and enhance teacher 

development across the country. These policies focus on teacher quality, continuous learning, 

and adapting to emerging educational challenges. 

 

National Policy on Education (NPE) 

The National Policy on Education highlights the need for teacher professionalization and 

continuous capacity building. It mandates that teachers undergo regular training to stay updated 

with pedagogical advancements and curriculum changes. This policy underpins most teacher 

training initiatives in the country (Federal Ministry of Education, 2019). 

 

Teachers’ Registration Council of Nigeria (TRCN) 

The TRCN plays a vital role in regulating the teaching profession. By introducing mandatory 

licensing and certification for teachers, the council ensures that educator’s meet minimum 

professional standards. Moreover, the TRCN requires teachers to engage in continuous 

professional development as part of the re-certification process, encouraging lifelong learning 

among educators (TRCN, 2019). 
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Universal Basic Education (UBE) Act 

The UBE Act underscores the importance of teacher training in achieving universal access to 

basic education. Through the Universal Basic Education Commission (UBEC), the government 

organizes workshops and seminars to improve the competencies of teachers at the primary and 

junior secondary levels. This policy is particularly aimed at addressing the quality of education 

in underserved areas (Federal Ministry of Education, 2019). 

 

Strategic Reforms 

Initiatives like the Education for Change: Ministerial Strategic Plan highlight the 

government’s commitment to TPD. These reforms focus on areas such as ICT integration, 

inclusive education, and subject-specific training to equip teachers with the skills needed for 

21st-century classrooms. 

The Nigerian government has implemented several policies to standardize and enhance teacher 

development across the country. These policies focus on teacher quality, continuous learning, 

and adapting to emerging educational challenges. 

 

National Policy on Education (NPE) 

The National Policy on Education highlights the need for teacher professionalization and 

continuous capacity building. It mandates that teachers undergo regular training to stay updated 

with pedagogical advancements and curriculum changes. This policy underpins most teacher 

training initiatives in the country (Federal Ministry of Education, 2019). 

 

Teachers’ Registration Council of Nigeria (TRCN) 

The TRCN plays a vital role in regulating the teaching profession. By introducing mandatory 

licensing and certification for teachers, the council ensures that educator’s meet minimum 

professional standards. Moreover, the TRCN requires teachers to engage in continuous 

professional development as part of the re-certification process, encouraging lifelong learning 

among educators (TRCN, 2019). 

 

Universal Basic Education (UBE) Act 

The UBE Act underscores the importance of teacher training in achieving universal access to 

basic education. Through the Universal Basic Education Commission (UBEC), the government 

organizes workshops and seminars to improve the competencies of teachers at the primary and 

junior secondary levels. This policy is particularly aimed at addressing the quality of education 

in underserved areas (Federal Ministry of Education, 2019). 

 

Strategic Reforms 

Initiatives like the Education for Change: Ministerial Strategic Plan highlight the 

government’s commitment to TPD. These reforms focus on areas such as ICT integration, 

inclusive education, and subject-specific training to equip teachers with the skills needed for 

21st-century classrooms. 

 

Role of International Collaborations 

International collaborations have provided technical expertise, funding, and innovative 

strategies to complement government efforts in teacher development. These partnerships have 

introduced global best practices and resources that strengthen the Nigerian education system. 

UNESCO’s ICT Competency Framework 

UNESCO has collaborated with Nigeria to implement its ICT Competency Framework for 

Teachers, which trains educator’s in digital literacy and technology integration. This initiative 
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equips teachers to leverage digital tools for effective teaching and learning, particularly in an 

era of rapid technological advancement (UNESCO, 2018). 

 

World Bank-Funded Programs 

The World Bank has been instrumental in supporting teacher development through projects 

like the Better Education Service Delivery for All (BESDA). These programs aim to address 

gaps in subject knowledge, classroom management, and pedagogical skills. They also focus on 

training teachers to cater to the specific needs of students in rural and underserved areas (World 

Bank, 2020). 

 

UNICEF and Inclusive Education 

UNICEF collaborates with the Nigerian government to promote inclusive education through 

teacher training programs. These initiatives prepare teachers to accommodate children with 

disabilities and other special needs, ensuring equitable learning opportunities for all students 

(UNICEF, 2019). 

Teach For Nigeria 

Teach For Nigeria, an affiliate of the global Teach For All network, focuses on mentorship and 

leadership in education. The program provides hands-on training and reflective practices for 

teachers, fostering a culture of excellence and innovation in classrooms. 

Challenges in Policy Implementation and Collaboration in Teacher Professional 

Development (TPD) 

Despite efforts to enhance teacher professional development (TPD) through policies and 

international collaborations, several challenges persist. These challenges undermine the 

effectiveness of such initiatives and hinder the broader goal of improving educational 

outcomes. Key issues include funding inadequacies, inconsistent policy execution, inequitable 

access, cultural barriers, and the lack of sustainability. 

1. Funding Inadequacies: A primary challenge in TPD implementation is insufficient 

funding. Allocations for education in Nigeria and other low-income nations often fall short of 

international recommendations. Without adequate resources, training programs are 

underfunded, poorly staffed, and inconsistently delivered. Studies emphasize that insufficient 

funding leads to a lack of infrastructure, teaching materials, and expert trainers essential for 

impactful TPD (World Bank, 2020; UNESCO, 2021) 

2. Inconsistent Policy Execution: Even when well-designed policies exist, their execution 

frequently encounters bottlenecks due to weak governance and a lack of accountability 

mechanisms. Guskey (2020) noted that top-down policy approaches often fail to account for 

the realities of local educational systems, leading to gaps between policy objectives and their 

practical implementation. Poor communication between policymakers, school administrators, 

and teachers exacerbates this problem, resulting in inconsistent adoption of TPD initiatives 

across regions 

3. Inequitable Access: TPD programs are often more accessible to teachers in urban areas, 

leaving those in rural or underserved regions without adequate training opportunities. This 

inequity stems from logistical challenges, such as the lack of training centers in remote areas, 

poor internet connectivity, and insufficient transportation infrastructure (UNESCO, 2021). 

Teachers in these areas are often excluded from digital-based professional development 

programs, further widening the gap between urban and rural education quality 

4. Cultural and Structural Barriers: Cultural and structural factors can impede collaboration 

in TPD. For instance, resistance to change from EDUCATOR’Ss and school leaders due to 

traditional teaching practices can limit the adoption of innovative methods introduced through 

professional development programs. Additionally, international collaborations often encounter 



Chukwuemeka Odumegwu Ojukwu University Journal of Arts and Social 

Science Education (COOUJOASSE) Vol. 4, No.1, March, 2025 

 
 
 

94 
 

misalignments between global strategies and local cultural contexts, leading to ineffective 

implementation (Liu & Phelps, 2020) 

5. Sustainability Issues: Many international collaborations rely on short-term funding models 

that fail to provide lasting impact. While donor-funded projects often bring immediate benefits, 

the lack of mechanisms for long-term sustainability means that improvements are not 

maintained once external support ends. Pamies et al. (2022) argued that without integrating 

TPD into national education budgets and strategies, the effects of these programs are temporary 

Solutions to the Challenges in Teacher Professional Development (TPD) 

To address the challenges in policy implementation and international collaboration for TPD, a 

multi-pronged approach is necessary. Below are actionable solutions based on recent studies 

and recommendations: 

1. Increase and Optimize Funding 

To overcome financial constraints, governments must prioritize education in national budgets 

and allocate sufficient funds for TPD programs. Additionally, Engaging private sector 

stakeholders can bring additional resources and expertise to TPD initiatives (UNESCO, 2021)

. International donors should transition from short-term projects to sustained investments that 

allow local governments to take over gradually (World Bank, 2020) 

2. Strengthen Policy Implementation: Addressing execution gaps requires robust governance 

structures. Define roles and responsibilities at all levels—federal, state, and local—to ensure 

smooth policy rollouts (Guskey, 2020). Involve teachers, school administrators, and local 

communities in the planning and implementation of TPD initiatives to ensure relevance and 

ownership (Pamies et al., 2022). Establish monitoring systems to track progress, identify gaps, 

and adjust strategies as needed. 

3. Improve Accessibility: Bridging the urban-rural divide is essential for equitable teacher 

training opportunities: The use of online platforms, mobile apps, and distance learning tools to 

reach teachers in remote areas. Programs like UNESCO’s ICT Framework can guide this effort 

(UNESCO, 2018). Deploy training units to rural areas, bringing resources and expertise 

directly to underserved teachers (Liu & Phelps, 2020). Design TPD programs that are sensitive 

to regional needs, using examples and practices relevant to the specific communities. 

4. Foster Sustainability: Ensuring the longevity of TPD initiatives requires integration into 

national systems. Train local trainers and administrators to take over TPD programs after 

international collaborations conclude (Pamies et al., 2022). Embed TPD as a mandatory and 

continuous part of the education system, supported by national education budgets and policy 

frameworks. 

5. Address Cultural and Structural Barriers: Provide training to school leaders and 

policymakers to manage resistance to change and foster a culture of continuous improvement 

(Guskey, 2020). Align global best practices with local cultural and educational contexts to 

ensure acceptance and effectiveness (Liu & Phelps, 2020) 

6. Enhance Teacher Motivation 

Improving teacher motivation is critical for successful TPD. Offer stipends, bonuses, or 

promotions linked to TPD participation and certification. Acknowledge and reward teachers 

who excel in applying TPD learnings to their classrooms. Align TPD with career advancement 

pathways to make it an attractive and essential part of professional life (World Bank, 2020). 

 

Recommendations  

The following recommendation were made for the study; 

Governments should increase their education budgets to meet or exceed the UNESCO-

recommended 20% of national spending. This ensures that TPD programs are well-funded and 

sustainable (UNESCO, 2021). International organizations and donors should adopt long-term 
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funding models to support the continuity of TPD programs beyond initial project timelines 

(World Bank, 2020). 

Governments and schools can offer financial incentives like stipends or bonuses to encourage 

participation in TPD. 

Develop e-learning platforms and mobile apps to make TPD programs accessible to teachers 

in remote areas. These platforms should include offline capabilities to address connectivity 

issues (UNESCO, 2018). Decentralized Training Centers: Establish regional training hubs in 

underserved areas, ensuring that teachers do not have to travel long distances. TPD materials 

should be translated into local languages to increase accessibility and comprehension. 

 Teachers, school administrators, and community leaders should be involved in the design and 

implementation of TPD initiatives to ensure relevance and alignment with local challenges (Liu 

& Phelps, 2020). Programs should be tailored to address the specific cultural, social, and 

educational contexts of different regions. 

 Training of local educator’s and administrators to take ownership of TPD programs, reducing 

reliance on external consultants. Make TPD a mandatory part of the education system, with 

clear guidelines on participation and certification. Aligning TPD efforts with broader 

educational strategies, such as curriculum reforms and ICT integration (Pamies et al., 2022). 

Implementing robust monitoring frameworks to assess the impact of TPD initiatives, using 

feedback to refine programs. Develop universal indicators for evaluating teacher performance 

post-TPD, ensuring consistent measurement across regions. 

Acknowledging outstanding teachers through awards and public recognition. Linking  TPD 

participation to promotions and leadership opportunities, motivating teachers to invest in their 

professional growth (World Bank, 2020). Include sessions on stress management and mental 

health in TPD programs to improve overall teacher well-being. 

Facilitating global exchanges where teachers can learn from international best practices. 

Collaborate with organizations like UNESCO and the World Bank to provide technical 

assistance and training resources tailored to national contexts. Partner with international 

agencies to create sustainable financing solutions for TPD. 

 

Conclusion 

In conclusion, teacher professional development is a critical factor in improving the quality of 

education in Nigeria. A comprehensive, long-term approach to professional development , 

which integrates personalized learning, mentorship, peer collaboration, technology, and 

ongoing support, will help address the diverse needs of teachers and empower them to deliver 

high-quality education. Addressing the challenges in Teacher Professional Development (TPD) 

through enhanced policy implementation and international collaboration is essential for 

improving educational quality in Nigeria and similar contexts. These challenges—ranging 

from inadequate funding and inconsistent policy execution to cultural barriers and 

sustainability issues—require a multi-faceted approach. By increasing financial support, 

expanding access, aligning policies with local needs, fostering sustainability, and enhancing 

monitoring and evaluation, stakeholders can significantly improve the impact of TPD 

initiatives. International collaborations can provide technical assistance, financial resources, 

and global best practices, further supporting the development of a robust and effective TPD 

system. Through coordinated efforts, TPD can become a cornerstone of educational reform, 

fostering an empowered teaching workforce capable of delivering high-quality education to all 

students. 
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